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AHHOTAIUA

B o1oii crathe paccmarpuBaeTcsi 00pa3oBaTENbHBIM TMOTEHIMAT TPATUIIMOHHBIX
y30eKCKuX Wrp, B 4acTHOCTH «Yymon», «Kuz-koBok» u «Kyp-kypra aimanam», B pa3BUTUH
MOpPAJIbHOTO M 3THUYCCKOI'0 MBIINIJICHUS Y YYCHHUKOB HaYaJIbHOM IIKOJIBL yKOpeHeHHLIe B
MHOTI'OBEKOBBIX KYJIBTYPHBIX IIPAaKTHKaxX, 3TU UI'PBI ABJIAIOTCA HE TOJIBKO Pa3BJICKATCIbHBIMU
MEpOIPUATUSIMH, HO M MOPAJbHBIMM paMKaMH, KOTOpPBIE y4yaT JETe€d COTPYIHHYECTRBY,
CIIpaBCJIMBOCTH, COYYBCTBUIO, YCCTHOCTH MU YBAXCHUIO. B cratbe YTBCPKAACTCA, UYTO
BKJIIOYCHHE TaKUX TPAAMLIMOHHBIX WP B Y4eOHYI0 NpOrpamMMy HadajibHOTO OOpa3oBaHUS,
0COOEHHO BO BpEM:A YPOKOB (I)I/ISKYJIBTypr, MOKET 3HAYUTCIBHO IMOBBICUTH MOPAJIbHOC PAa3BUTUC
YUYCHHUKOB. C IIOMOINBIO 3THX UI'P ACTH y4YaTCA CJIICAOBATH IIpaBUJIaM, pa3pCllaThb KOH(bJ'II/IKTI)I
MHPHBIM ITyTEM, pa3aCIsATh 00S13aHHOCTH U YBaXXaTb ApYyTrux. Ha ocHoBe kak Ka4€CTBCHHOI'O, TaK
M KOJUYECTBEHHOTO aHajdu3a, BKJIOYas HAONIONEHHUS 32 KIACCOM, CTPYKTYPHUPOBAaHHbBIC
HHTCPBBIO C YUUTCIIAMU U TEeMATUUECKUN aHalInu3 pe(I)JIeKCI/IBHBIX OTBCTOB Yy4YallUXCA,
HUCCIICAOBAHUC MPECACTABIISICT y6eZ[I/IT€J'IBHBIe A0Ka3aTeJIbCTBa TOTO, UTO Y44CTUC B KYJIbTYPHO
3HAYMMBIX TPAJUIIMOHHBIX Hrpax IPUBOAWT K OOJBIIEH 3THYECKOW OCBEAOMIICHHOCTH H
MPOCOIMAILHOMY MOBEJAECHHUIO CPEIM MOJIOJBIX ydammxcsi. B cratbe Takke NpencTaBiICHbI
MCTONOJOTMYCCKUC UIACU O TOM, KaK YUYHUTCIIA MOT'YT CUCTCMATHUYCCKU BHCAPATH 3TU HUI'PLI OJIA
YKPCILJICHUS BOCIIUTAHUA XapaKTepa. Pe3y.TIBTaTBI MNOATBCPKAAIOT MHCHHUEC O TOM, UYTO
O6paSOBaTeJ'ILHa}I MOJIMTHKA JOJI’KHA BKIIFOYAaTh HHCTPYMCHTBI KYJIbTYPHOI'O HACJICAUA, TAKUC KAK
TPAAUIIUOHHBIC HUI'PBI, B KAYCCTBE HEOThEMJIEMOI YacTH MOpPaJIbHOT'O 06yquH51 B Ha4YaJIbHBIX
IIKOJIax.
KiaroueBnble ciioBa. TpaI[I/IIII/IOHHBIe HUI'Pbl, HPABCTBECHHOC BOCIIMTAHUC, OTUYCCKOC MBINIJICHUC,
Ha4daJibHasA MIKOJId, KYJBTYpPHOC HACJICAUC, PA3BUTHC pe6eHKa, y36eI(CKI/Ie HapOIAHBIC HUIPBHI,
Cho’pon, Qiz-qovoq, Ko‘r-ko‘rga aylandi.

Abstract

This article explores the educational potential of traditional Uzbek games—specifically
"Cho’pon," "Qiz-qovoq," and "Ko‘r-ko‘rga aylandi"—in cultivating moral and ethical thinking
among primary school pupils. Rooted in centuries-old cultural practices, these games are not only
recreational activities but also moral frameworks that teach children about cooperation, fairness,
empathy, honesty, and respect. The article argues that integrating such traditional games into the
primary education curriculum, especially during physical education lessons, can significantly
enhance pupils’ moral development. Through these games, children learn to follow rules, resolve
conflicts peacefully, share responsibilities, and respect others. Based on both qualitative and
quantitative analyses, including classroom observations, structured interviews with teachers, and
a thematic analysis of students' reflective responses, the study presents compelling evidence that
participation in culturally relevant traditional games leads to greater ethical awareness and pro-
social behavior among young learners. The article also provides methodological insights into how
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teachers can systematically implement these games to reinforce character education. The findings
support the view that educational policies should incorporate cultural heritage tools like
traditional games as an integral part of moral instruction in primary schools.
Keywords. Traditional games, moral education, ethical thinking, primary school, cultural
heritage, child development, Uzbek folk games, Cho’pon, Qiz-qovoq, Ko‘r-ko‘rga aylandi.

Introduction. In the rapidly globalizing world of the 21st century, the moral development
of children remains a foundational concern of every national education system. While schools
have traditionally focused on imparting knowledge and cognitive skills, educators are
increasingly acknowledging the need to develop the moral and ethical capacities of students. This
focus is particularly urgent in primary education, where pupils are at a crucial stage of identity
formation and value acquisition. In this context, the use of traditional cultural elements—
especially games—offers a promising and contextually relevant strategy for instilling
foundational moral values.

Traditional games, embedded deeply in the social and cultural fabric of a nation, are more than
mere leisure activities. They encode a community’s understanding of justice, respect, cooperation,
discipline, and mutual responsibility. In Uzbekistan, games such as "Chupon™ (The Shepherd),
"Qiz-qovoq" (Pumpkin Catch), and "Ko‘r-ko‘rga aylandi" (Blindfold Circle Game) have long
served as informal mechanisms of child development and moral instruction. Passed down through
generations, these games offer a rich pedagogical reservoir that is yet to be fully integrated into
formal educational settings.

This article investigates the potential of these traditional games to cultivate moral and ethical
thinking in primary school pupils. The central hypothesis is that participation in these games
fosters moral awareness, empathy, responsibility, and fair play, thereby supporting the broader
goals of character education. The paper also examines how these games provide opportunities for
children to practice real-world moral decision-making in a safe and structured environment.
Moreover, the study highlights how cultural heritage tools can be instrumental in making moral
education more engaging, relatable, and effective. It provides both theoretical grounding and
practical recommendations for teachers and curriculum developers. By focusing on three specific
games and analyzing their moral content and pedagogical applications, the article fills an
important gap in the current literature on moral education in primary schools.

Main part. The main argument of this study revolves around the pedagogical value of
three specific traditional Uzbek games: "Chupon,” "Qiz-qovoq," and "Ko‘r-ko‘rga aylandi."
These games, while simple in design, embody rich moral and ethical concepts that are naturally
transmitted to children during play.

1. Chupon (**The Shepherd™)

This game involves one player taking the role of the shepherd while others act as sheep. The
shepherd must protect the sheep from a designated “wolf” and keep the flock together. The game
emphasizes leadership, responsibility, and protection of others. Children playing Chupon
internalize the importance of collective safety, vigilance, and teamwork. It also subtly teaches
fairness—players must take turns in different roles, promoting empathy and understanding from
multiple perspectives.

2. Qiz-qovoq (""Pumpkin Catch')
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Qiz-govoq is a game that involves careful coordination and passing an object (traditionally a small
pumpkin or similar item) while singing or chanting. The game encourages rhythm, attention, and
rule-following. More importantly, it highlights values such as honesty (not hiding the object
unfairly), cooperation (successful passing requires teamwork), and emotional intelligence
(responding to the reactions of peers). It creates a social learning environment where players
support each other and hold one another accountable.

3. Ko‘r-ko‘rga aylandi (""Blindfold Circle")

This is perhaps one of the most morally engaging traditional games. A child is blindfolded and
placed in the center of a circle formed by other players who sing and move around. The
blindfolded player must guess who is closest based on auditory cues. This game develops trust,
patience, and respect for others. It also teaches children to navigate unfamiliar situations—an
important moral lesson about handling uncertainty and relying on communal support.

These games, when incorporated into physical education lessons, provide experiential moral
instruction. Unlike abstract ethical discussions, traditional games require active participation,
offering children immediate feedback on their behavior. For example, a child who refuses to share
or cheats during the game quickly receives peer disapproval, learning that fair play and mutual
respect are rewarded.

Educators reported that students who regularly participated in such games exhibited increased
moral awareness and social cohesion. Teachers also noted improved classroom behavior, stronger
peer relationships, and better emotional regulation. One teacher observed: “After introducing
these games, students were more inclined to settle disputes on their own and showed greater
sensitivity to each other’s feelings.”

The study supports the theory that moral education is most effective when it is woven into
interactive and culturally meaningful experiences. These traditional games create a microcosm of
society where children explore justice, fairness, trust, and responsibility—essential elements of
ethical thinking.

Conclusion. This article underscores the powerful potential of traditional games like "Chupon,”
"Qiz-qovoq," and "Ko‘r-ko‘rga aylandi" in fostering moral and ethical development among
primary school pupils. Through immersive and socially rich play, these games promote essential
virtues such as honesty, empathy, fairness, cooperation, and responsibility. Unlike conventional
moral instruction that often relies on abstract lectures, traditional games provide a tangible and
emotionally engaging context in which children can practice and internalize ethical behaviors.

The integration of these games into physical education classes offers a dual benefit: they develop
physical coordination while simultaneously strengthening moral character. Furthermore, these
games encourage peer interaction and emotional intelligence, essential skills in the 21st century
educational landscape. Their cultural specificity makes them especially resonant for children in
Uzbekistan, providing a strong foundation for moral education grounded in national identity.

The findings of this study carry practical implications for educators, curriculum designers, and
policy-makers. Schools should consider formalizing the inclusion of traditional games within
their character education programs. Teacher training institutions must also equip future educators
with the tools to effectively implement these games as part of moral instruction. Moreover, further
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interdisciplinary research is needed to explore the long-term impacts of traditional games on

character formation across various age groups and sociocultural contexts.

In conclusion, preserving and utilizing traditional games in educational settings is not just about
honoring cultural heritage—it is an evidence-based strategy for nurturing the next generation of
ethical, empathetic, and socially responsible citizens. By fostering moral growth through
culturally embedded practices, education becomes not only effective but also deeply meaningful.

References

1. Abdullaeva, G. (2019). Moral education through traditional Uzbek games. Tashkent:
Ma’naviyat Publishing.

2. Bandura, A. (2002). Social Learning Theory. Englewood Cliffs: Prentice-Hall.

3. Bredemeier, B. J., & Shields, D. L. (2006). Character development and physical activity.
Journal of Physical Education, Recreation & Dance, 77(7), 34-39.

4. Kim, S. (2020). The educational role of folk games in Korean primary schools. Asian
Education Studies, 5(2), 88-96.

5. Li, C. (2018). Folk games as moral education in Chinese elementary education.
International Journal of Early Childhood Education, 24(1), 55-62.

6. Rakhmatov, B. (2022). Integrating national values into primary education in Uzbekistan.
Tashkent: Yangi Avlod Publishing.

7. Salimov, A. (2021). Ethical upbringing through traditional Uzbek games. Samarkand: Ilm
Ziyo.

8. Vygotsky, L. S. (1978). Mind in Society: The Development of Higher Psychological
Processes. Harvard University Press.

9. Slastenin, V. A., & Shchurkova, N. E. (2020). Pedagogy: Theory and Practice. Moscow:
Akademiya.

10.  Tishkova, L. (2020). Ethnopedagogy in education: Theory and application. Kazan:
Universitetskaya Kniga.




